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The Arlington Special Education Advisory Committee (ASEAC) has been engaged in a number of 
important issues over the course of this past academic year. The committee sent in recommendations 
around planning factors and inclusion policies on November 17th, 2022. The last memo from November 
with OSE comments is included as an appendix. This memo provides further detail on those 
recommendations and makes additional recommendations. OSE has not had the opportunity to comment 
on these new recommendations. At the end of this memo, there is also an update on an issue that ASEAC 
has called to the attention of the School Board in the past.  
 
All of these recommendations were approved by ASEAC members with a 9-0 vote.  
 
 
I. ASEAC Recommendations 

 
Recommendation #1. Use Planned Systems Change Consultant to Create a Strong Inclusion Plan for 
Students with Disabilities  

The adopted 2024 budget includes $200,000 for a systems change consultant to create a multi-year 
systems change initiative for promoting greater inclusion. 



ASEAC has heard over the past year about students with disabilities being bullied or unfairly disciplined 
in schools.  

ASEAC has several recommendations designed to ensure that this consultant achieves the intended goal: 

1. Elevate the role of the consultant in the senior leadership team. The consultant should report 
regularly directly to the Superintendent and his leadership team so that the plan benefits from 
leadership feedback and will be executed on when recommendations are finished.   
 

2. Establish strong metrics related to the work. A key metric of the systems change initiative, in 
addition to any other goals or milestones identified during the design process, will be achieving 

https://www.apsva.us/wp-content/uploads/2021/10/FY-2022-School-Boards-Adopted-Budget_final.pdf


for legal counsel for these other activities, and at the same time would like to see this newly proposed 
position focus on special education legal services as described in budget work sessions.  

As we have seen, APS continues to justify more in-house counsel for the purpose of special education 
legal services. To ensure that this new FTE is focused on special education, we recommend that APS 

https://go.boarddocs.com/vsba/arlington/Board.nsf/files/CAJQPM69EDEA/$file/ACTL%20Work%20Session%201-13-2022.pdf
https://go.boarddocs.com/vsba/arlington/Board.nsf/files/CLF2MC02CA3D/$file/5.%20Arlington%20Special%20Education%20Advisory%20Committee%20School%20Board%20Report%20.pdf


ASEAC is aware that there is funding in the 2024 budget for a planning factor study. ASEAC is 
interested in being a part of that study going forward. However, given the detailed analysis of the 
special education planning factors that was undertaken by APS staff and ASEAC last year, we do 
not believe that further analysis is required before taking action on planning factors directly 



3. Explore innovative recruitment and talent development strategies. APS should prioritize 
ways to train teachers that would help to grow the talent pool of special education teachers as 
they also continue to encourage existing talent to come to APS. APS has already begun work to 
improve assistant to teacher pathways and is working with Virginia Commonwealth University 
and iTeach on teacher residency programs. Registered apprenticeship is another option that could 
be pursued. At least nine states, including Virginia, currently have registered apprenticeship 

https://www.apprenticeship.gov/apprenticeship-industries/education#:%7E:text=%E2%80%9CThe%20Teacher%20Registered%20Apprenticeship%20Program,multicultural%20K%2D12%20student%20body.
https://www.apprenticeship.gov/apprenticeship-industries/education#:%7E:text=%E2%80%9CThe%20Teacher%20Registered%20Apprenticeship%20Program,multicultural%20K%2D12%20student%20body.
https://www.doe.virginia.gov/Home/Components/News/News/266/227
https://www.doe.virginia.gov/teaching-learning-assessment/teacher-residency-and-apprenticeship-programs
https://www.apsva.us/special-education/parent-resource-center/family-resource-and-information-guide/
https://www.apsva.us/special-education/eligibility-worksheets/
https://www.apsva.us/special-education/
https://www.apsva.us/special-education/parent-resource-center/online-learning-modules/
https://www.apsva.us/special-education/parent-resource-center/online-learning-modules/
https://www.apsva.us/special-education/parent-resource-center/telenovela/
https://www.apsva.us/prc-videos/


ASEAC will continue to follow up with the PRC, LSRC and OSE to see whether the training and 
materials are helping families who speak languages other than English, and if additional training and 
materials are needed.   
 
  



https://go.boarddocs.com/vsba/arlington/Board.nsf/files/CAJQPM69EDEA/$file/ACTL%20Work%20Session%201-13-2022.pdf


1) There is no evidence that segregating students with disabilities from their general education 
peers results in improved outcomes for either students with disabilities or typical peers. 
Decades of peer-reviewed research has found significant benefits when students with 
disabilities are fully included and appropriately supported in classrooms alongside their typical 
peers. Thus, the practice of segregated education for students with disabilities is not evidence-
based. 

2) The APS strategic plan has included a clear numeric goal for including 80% of students with 
disabilities in the general education setting since 2018. APS has made no meaningful progress on 
this goal, and remains around 65% inclusion of SWD, almost exactly the same level as reported 
in 2018. 

3) Inclusive education is a racial justice issue. White students with disabilities are already included 



1) Eliminate the understaffing of secondary general education teachers for students with 
disabilities.  No student should be counted as 1/7 of a student. APS should staff with the 
assumption that all students are general education students.  

2) Eliminate the inclusion penalty for special education staffing at every school in APS. Staffing 
levels for students labeled “category 1” or “category 2” should match the staffing levels 
associated with countywide programs.  
 

It is our understanding that after receiving ASEAC’s  recommendation, Arlington Public Schools (APS) 
entered into a short term contract to explore various equity-based budgeting (EBB) models, and to 
identify equity gaps. We think that this work is critical and overdue. However, given the detailed analysis 
of the special education planning factors that was undertaken by APS staff and ASEAC last year, we do 
not believe that further analysis is required before taking action on planning factors directly impacting 
students with disabilities.    

 

Second, along with this change in how APS allocates resources to support inclusion, ASEAC also 
recommends that the Superintendent launch an APS-wide multi-year inclusive education systems 
change initiative. The debunked and disproven segregation model of education for students with 
disabilities has been the status quo for nearly 50 years, and will not be easy to dismantle without clear, 
consistent and comprehensive leadership. ASEAC recommends that this initiative include: 

- Accountability directly to the Superintendent 
- Clear messaging by APS leadership that this is a top strategic priority requiring sustained focus 
- Incorporating measures of progress on inclusive education into evaluations for principals and 

teachers 
- Engagement of outside experts with documented track records of supporting school districts to 

engage in inclusive systems change 
- 3-5 year timeline with regular benchmarks for progress 
- Support for staff at all levels to shift belief systems, develop skills and receive job-embedded 

coaching 
- Support for parents and students to understand and participate in change efforts 

 

Third, adjusting planning factors will require the recruitment and retention of additional staff. At the 
same time, APS has already experienced challenges recruiting and retaining special education staff.  
ASEAC and the Special Education PTA (SEPTA) sent a letter to APS on October 6, 2022 raising concerns 
about the school system’s ability to hire and retain special education staff.  Dr. John Mayo responded to 
our letter in an email on October 7, 2022.  We appreciate Dr. Mayo’s quick response, but we continue to 
recommend that APS review its hiring and retention programs to ensure that APS is offering competitive 
compensation for new and experienced staff and has the staff necessary to meet the needs of students 
with disabilities.  

 



ASEAC recommends that APS’ review include such factors as: 

- 




